Current literatures reveal that English proficiency of Filipino workforce has declined through the years. The untrained and non-proficient teachers are heavily blamed on this pressing concern. With the aim of addressing the leading cause of the problem, this study investigated the level of English proficiency of faculty members of a higher education institution in the Philippines and proposed a program that could reverse the alarming trend. Utilizing mixed methods research design with 41 full-time faculty members as samples, this study found that majority of the teachers are in B1 and B2 levels (Intermediate and Upper Intermediate). In terms of specific language skill, writing is the lowest with majority of the teachers placed in A1 and A2 levels (Basic Users). Results of the study suggest that faculty members need to undergo several language enhancement courses such as Effective Communication, Academic and Professional Communication, Academic Writing with Research, and
for English Language Teaching (ACELT, 2013) also found the same and urged authorities to do necessary actions for Filipinos not to lose one of their most useful assets in contributing to national development.
The declining English proficiency of Filipinos can be attributed to several factors. According to Wilson (2009) , the untrained and non-proficient teachers contributed heavily to the problem. In a survey conducted by the Department of Education in 2008, it was found that 80 per cent of secondary school teachers in the Philippines failed an English proficiency exam. This shows teachers' low proficiency in English, hence producing graduates with relatively the same proficiency level. Other factors such as the country's bilingual policy, the adverse effects of media and information technology, erroneous English textbooks, and dwindling number of English television channels are also thought to have contributed to the problem (Wilson, 2009) .
With the aim of addressing the leading cause of the problem, this study investigated the level of English proficiency of faculty members of a higher education institution in the Philippines and proposed a program that could alleviate the alarming concern. Specifically, it tried to answer the following questions: 1) What is the level of English proficiency of the respondents by macro-linguistic skill and overall? and 2) What specific faculty development program (language training) is appropriate for faculty members based on the results of their English proficiency test?
As teachers play essential role in the language proficiency development and enhancement of Filipino students, they must be proficient enough to influence students by serving as effective models in various instructional functions (Richards, 2011) . When teachers are proficient in English, it is possible that students become proficient, too, as suggested in Bandura's Social Learning Theory, Krashen's Comprehensive Input Hypothesis, and Schumann's Acculturation Model of Second Language Acquisition (Orillos, 1998) . Proficient teachers serving as models of fluency and accuracy in English can address the English language deficiencies and difficulties of students. Therefore, if the Philippine government is serious in reversing the trend of deteriorating English proficiency of Filipino students, teachers' English proficiency must be developed at the required threshold. Their existing English proficiency level in all four (4) macro-linguistic skills must be analyzed and evaluated, so that appropriate faculty development program on English language can be offered for them. It is when their linguistic needs, strengths, and weaknesses are identified that a responsive faculty development program is put in place, hence, this study.
This study is important to school administrators as it gives them baseline data on policy making particularly in hiring/selecting qualified employees/faculty members, in ranking and promotion, as well as in designing trainings and faculty development programs. It is also useful to teachers as it provides them a model or framework in identifying their English proficiency level as well as some development opportunities that can help them become better academic professionals. Lastly, it is valuable to future researchers since findings of this scholarly inquiry can contribute to the growing body of literature in the fields of language assessment, curriculum design, and teacher development. While this study investigated the English proficiency of faculty members in tertiary level, it was delimited to collecting available data on the English proficiency test scores/levels of the respondents and analyzing and utilizing these data in developing appropriate and relevant faculty development programs responsive to the identified needs and weaknesses. The proposed continuing professional development program presented was based on the results of evaluation and was designed for teachers teaching in the context of this study.
form a meaningful whole out of a series of utterances" (Orillos, 1998, p. 78) . Harley et al. (1990) , viewing in a broader perspective of communicative language teaching, define language proficiency as the ability to use a language appropriately in various situations and to organize one's thoughts through the language. In addition to competencies in English grammar and lexis, it also involves sociolinguistic and discourse competencies. The Council of Europe (2001) supports this definition through its Common European Framework of Reference (CEFR) for languages. According to the CEFR, language proficiency involves knowledge, skills, and characteristics acquired or learned to communicate with others (Ekola, 2016) . It is divided into two categories: general (knowledge, skills, and existential competence) and communicative competences (linguistic, sociolinguistic, and pragmatic competences) (Ibid). Based on the above-mentioned views and definitions, it is clear that English language proficiency does not only entail mastery of the English language system but also the ability to use the language asserting appropriate functions in a particular social context. Further, it also involves awareness of different norms of interaction in native English and other varieties of English (Canagarajah, 2006) .
English proficiency is categorized and described in various levels. The Common European Framework of Reference for Language Learning, Teaching, and Assessment (CEFR) is a popular guideline used to describe proficiency of foreign language learners worldwide (Council of Europe, 2001) . It was designed to provide a method of learning, teaching, and assessing foreign languages. In 2001, it was used to set up systems of validation of language ability at six levels. Today, the six (6) reference levels are becoming widely accepted as the European and world standard for grading an individual's language proficiency. The Common European Framework categorizes learners into three broad divisions that can be divided into six levels: A1-Beginner; A2-Elementary; B1-Intermediate; B2-Upper Intermediate; C1-Advanced; and C2-Proficient (Ibid).
Several academic and language testing institutions exist to measure and evaluate English proficiency of learners and workers worldwide. Benchmarked with the CEFR proficiency levels, English language tests are utilized to determine readiness of individuals in handling tasks using English language as the medium of communication. In addition, they are also used to identify language training needs of employees and to evaluate the effectiveness of a language training program offered to specific employees. The International English Language Testing System (IELTS) developed by British Council, IDP IELTS Australia, and University of Cambridge ESOL Examinations is one of the renowned English proficiency tests worldwide. Comprising two modules (Academic and General Training), the test is administered for academic, employment, professional affiliation, and certification purposes. A test designed to assess language ability, it categorizes test takers into nine (9) types of users of the English language which can be grouped according to CEFR levels: Band Scores 1.0-3.5=A1-A2; 4.0-5.0=B1; 5.5-6.5=B2; 7.0-7.5=C1; and 8.0-9.0=C2 (Cambridge English Language Assessment, 2018).
The Test of English as a Foreign Language-Internet-Based Test (TOEFL iBT), another equally renowned international English language proficiency test developed and administered by Educational Testing Service (ETS) in USA, also has its own language proficiency-leveling scheme. Covering the four (4) macro-linguistic skills, it categorizes test takers' performance into three (3): Low, Intermediate, and High (Educational Testing Service, 2018) . It is used by educational institutions in admitting international students and in certifying foreign professionals who are non-native English speakers. In addition, it is also used by government and corporate organizations in hiring new employees.
Another international English language proficiency test for people whose native language is not English is the TOEIC (Test of English for International Communication). It measures the everyday English skills of people working in an international environment. The scores indicate how well people can communicate in English with others in business, commerce, and industry. It is mainly used for verifying one's level of English proficiency, qualifying for a new position and/or promotion in a company, enhancing one's professional credentials, monitoring progress in English, setting learning goals, and involving one's employer in advancing his English ability (Educational Testing Service, 2008) .
English Proficiency in the Workplace
English is the language of power and progress. It is used to expand territories and increase human value. It is also used to promote competitiveness in a workplace, hence the need for any employee to develop desired proficiency level of the language. In the study of Mirabela and Ariana (2013) , the value of developing English proficiency was explored. Based on the results, it was found that English proficiency is useful for workers to carry out effective communication, improve thinking, understand the world, get a rewarding career, attract clients, establish connections, and achieve personal satisfaction (Ibid). In another study conducted by the Education First (2014), it was found that English proficiency is a valuable asset in taking advantage of business ijel.ccsenet.org International Journal of English Linguistics Vol. 9, No. 2; opportunities, promoting international collaboration, and fostering innovation. It was also found that it is a strategic way to gain foothold in foreign markets and expand business territory. In another survey conducted by an Economic Intelligence Unit, it was revealed that English proficiency can significantly increase company profit, revenue, and market share (Ibid).
As English these days has become the de-facto language in international affairs, government and corporate organizations consider it as the most indispensable language for worldwide communication. In a survey conducted by Cambridge English Language Assessment (2016), it was revealed that 95% of 5,373 employers in 38 non-native English-speaking countries believe that English language skills are essential in the workplace. It was also revealed that 56% of job tasks in abovementioned countries require at least advanced level in English, hence the need to develop workers with high level of English proficiency (Ibid).
In Thailand, English proficiency plays an important role in professional advancement and business functions. Workers use English in performing the following tasks in business environment: communicating through email, reading/writing memos, making proposals, presenting facts/figures, making phone calls, making oral presentations, reading/writing letters, making appointments, writing reports, negotiating, summarizing, greeting, making invitations, making complaints, and placing orders (Hiranburana, 2014) .
In Australia, English proficiency also plays a crucial role in employment. Proficient applicants have higher opportunities to get a job, to perform well in the workplace, and get promoted to senior positions (Arkoudis et al., 2009 ). In the study of Roshid (2013), he explored the relationship of English language proficiency and employment of Bangladeshi immigrants in Australia. He found that one's English proficiency influences prospects of secure and better employment. Specifically, he found that English proficiency is a human capital that it can be an advantage to get a job with higher salary and employment benefits.
In the Middle East and North Africa (MENA) region, there is a positive relationship between English and the workplace. English proficiency is perceived to be important in driving economic growth and international development particularly in the business sector (British Council, 2013) . It is also assumed that English proficiency of workforce can help attract foreign direct investments that can improve economic conditions and increase employment rate and earning power (Erling, 2015) .
In the Philippines, English is the primary medium of communication in business and education; hence mastering the language has become a pre-requisite to success in academic and business environment (Digap, 2016) . It opens doors for many career opportunities and helps improve one's employability skills. Through the years, Filipinos' proficiency in English language has helped the country's economy by attracting foreign investors, tourists, and ESL students (Cabigon, 2018) . To maintain the country's advantage in the English language, the government in partnership with other non-government agencies and business sectors is taking actions to ensure prospective employees have at least an upper-intermediate proficiency level (CEFR B2 Level) in order to cope with the requirements and challenges of any job where English is the language (Romero, 2018) . In the education sector, initiatives are implemented to produce and develop more qualified, highly trained English and content area teachers (Cabigon, 2018) . For example, language training programs have been offered by various foreign missions and entities to teachers in the basic education institutions. In addition, the Department of Education has also implemented English Proficiency Test (EPT) as entry requirement for teacher applicants to ensure that they have the necessary proficiency level needed in producing English proficient students (Department of Education, 2018).
In the Philippine higher education, all universities, colleges, and institutes are mandated to produce globally competitive professionals who fit into the demands of international economy (Quijano, 2012) . Institutions of higher education are compelled to develop skilled workforce who are proficient in English which is currently the language for worldwide communication. They are also directed by law to use the English language as the primary medium of instruction in the educational system to ensure quality education and economic growth (Besa, 2013) . Therefore, all teaching and non-teaching staff are encouraged to use English in the teaching learning process as well as in all academic-related activities. Institutional policies on the use of English in higher education institutions require academic and non-academic professionals to be proficient in the language in order to carry out their work effectively and develop a sense of professional legitimacy.
Faculty Development Programs in Higher Education
Teachers play important roles in developing future nation builders and leaders by providing quality training and education. As such, they must have the necessary qualifications and competencies in order to achieve education outcomes. In the Philippines, faculty members of higher education institutions must have at least masters' degree in the fields in which they teach (Commission on Higher Education, 2018). In addition, they should also have the (2018) show more than half of the higher education institutions (HEIs) faculty members need qualification upgrading and upskilling to be able to provide quality teaching in various HEIs. This calls for responsive faculty development programs or continuing professional development mechanisms in order to make HEI faculty members competitive agents for national transformation and economic development.
Faculty development program (FDP) is a set of activities designed to improve instruction and performance of students and learning institutions (Amundsen et al., 2015) . It is a long-term process where teachers are engaged in various continuous professional development activities for skills improvement (i.e., curriculum development, instructional strategies, etc.) leading to the fulfillment of students' educational needs and school's vision and mission (Fink, 2013) . Framed in training, mentoring, peer-coaching, and self-directed models (Yurtsever, 2013) , faculty development can be in forms of personal, instructional, organizational, and professional activities (Amundsen et al., 2015) . To be effective, a faculty development program should be theoretically and empirically based, responsive, practical, innovative, sustainable, collaborative, and reflective (Hismanoglu, 2010) . Common types of faculty development activities include formal study in the graduate school, seminar-workshops, conferences, in-service training, research, mentoring, peer coaching, team teaching, study groups, and developing teaching portfolio.
Several studies have proven the effectiveness of faculty development programs in enhancing teachers' knowledge and skills leading to better quality of teaching and learning. In the study of Kamel (2016) , it was found that professional FDP improves teaching skills in higher education by producing promising outcomes in the learning and teaching practices. Also, Bilal, Guraya and Chen (2017) , in their study investigating the impact and effectiveness of FDP on faculty members' knowledge and competencies, found that FDP creates a significant and positive impact in enhancing faculty's knowledge and professional competence. Lastly, in the study of Dee and Daly (2009) , it was shown that FDPs produce positive impact on teaching and learning, most especially when they are grassroots initiatives led by the faculty, when they promote inclusivity in teaching and learning, when they foster curricular and pedagogical transformation and multidisciplinary representation, and when they build connections and collaborations between and among stakeholders of higher education institutions.
In the field of English language teaching, Giraldo (2014) examined the impact of FDP on the classroom performance of English faculty members in a higher education institution. He found that FDPs improved faculty members' classroom performance as their teaching became more communicative, systematic, responsive to students' needs, and principled. Based on his findings, he suggested that FDPs, to be effective, 'must be based on teachers' philosophies and needs and effectively articulate theory, practice, experience, and reflection' (Giraldo, 2014, p. 1) .
Since this study's aim is to develop and propose a faculty development program that enhances English proficiency of faculty members of a higher education institution in order to make them capable of producing communicative and English proficient graduates ready to compete in the global labor market, it is important to diagnose their strengths and weaknesses in using the English language. It is vital to know their language enhancement needs reflective of their knowledge, philosophies or attitudes, experiences, and insights in using and teaching the language. Addressing these needs can help teachers grow and develop within the concepts of 'Teaching English in English' and 'English-for-Teaching' (Richards, 2017; Freeman et al., 2015) .
Methodology

Research Design
This study used the mixed methods approach. To determine the existing English proficiency levels of the HEI faculty members, the descriptive method was utilized. This method was deemed appropriate since the main aim of the study was to describe the existing phenomenon with respect to variables or conditions at a specific time (Mitchel & Jolly, 2013) . To identify relevant training programs based on the language training needs of the faculty members, the documentary analysis method was used. Existing literatures, public or private documents were examined thematically to use as data and references in developing the proposed FDP.
Sample
The study involved forty-one (41) full-time faculty members from the different colleges/departments of a small multi-disciplinary higher education institution in the Philippines. No sampling was done to yield more comprehensive and reliable results of the study. n/a n/a A1 (Beginner) n/a n/a Note. The comparison is made between the individual test and the CEFR and not between the two tests mentioned.
To answer the question What specific faculty development program (language training) is appropriate for faculty members based on the results of their English proficiency test?
, existing relevant literatures were used as sources of required data. Data gathered were coded or classified according to types or themes.
Data Collection
Before gathering the required data, permission from the school management was sought. Upon approval, employment records and profile of teachers were examined, including those that indicate existing proficiency levels of teachers. Faculty members were individually approached to verify or collect further information about their existing English proficiency test results. After gathering the English proficiency profile of teachers, documentary analysis was conducted to identify which professional development practices can be adopted to address language training needs of teachers on a particular proficiency level. Documents from the Commission on Higher Education, different colleges and universities, and various training organizations were analyzed thematically.
Data Analysis
The data gathered were analyzed using descriptive statistics (i.e., frequency and percentage computation). In rendering meaning to the collected data on English proficiency of the faculty members, the following CEFR Global Descriptors were used: Table 3 shows the frequency and percentage distribution of the CEFR proficiency levels of the HEI faculty members according to macro-linguistic skills and overall proficiency. Generally, in terms of overall English proficiency performance, more than half of the subjects of this study have B1 (Independent User-Intermediate) proficiency level while more than one-third has B2 (Independent User-Upper Intermediate) proficiency level. Majority of the faculty members seem to be in the zones of independent users of the English language.
Results
English Proficiency Level of the Faculty Members
Closely examining the table further reveals that when proficiency levels are grouped according to macro-linguistic skills, over half of the subjects are placed in the B1 and B2 levels combined (Independent Users), followed by those at the A2 (Elementary) level with an average of almost 10 percent. In terms of specific language skill, writing seems to be the weakest of the faculty members with 33 or 80.48 percent placed in the A1 and A2 levels (Basic Users). This shows that 4 in 5 teachers may have difficulty in writing using the English Vol. 9, No. 2; language. Listening, Reading, and Speaking also seem to be areas of concern since majority of the subjects fall in B1 and B2 levels. Only an average of 3.5 percent of the respondents are in C1 level (Advanced User) while nobody (0%) in C2, the ideal proficiency level for HEI faculty members. This program aims to raise faculty members' qualifications, help them develop scholarly attitudes and get exposed to higher and more complex academic discourses by supporting them to pursue their higher studies through available institutional grants, scholarships or external funding.
Appropriate Faculty Development Program Based on the Results of the English Language Proficiency Evaluation
Support for Advanced Short-term English Courses
This program aims to strengthen the faculty members' overall English proficiency particularly their writing skill through intensive, customized language training courses such as Academic and Professional Communication, Advanced Academic Writing, Effective Business and Report Writing, Advanced Grammar and Vocabulary, and Powerful Presentation Skills. Support for Local Trainings, Seminars, and Workshops on English Proficiency Enhancement This program provides various language learning opportunities for faculty members in order to develop broader perspectives on the applicability of the English language. This includes sending them to learner-centered, culturally sensitive, efficient, and effective language trainings, seminars, workshops, or conferences or supporting them to become members of learning groups and professional organizations.
Incentives for Publication in Research Journals
With the aim of developing research-driven and innovative faculty members while enhancing their written and critical thinking skills, this program monetarily compensates teachers who are able to write and publish articles in local and international refereed journals. Support for paper presentations in conferences This program supports faculty members when they present papers or deliver keynote presentations or as invited speakers in prestigious conferences, workshops, symposia, and similar fora. Table 4 shows the general faculty development programs applicable to the subjects of this study. These include formal higher studies in the graduate school, participation in seminars, workshops, and conferences, conducting researches publishable in scholarly journals, and serving as speakers or presenters in conferences, seminars, workshops, and similar academic forums. These programs have direct and indirect impact on the enhancement of English proficiency of faculty members since these provide ample opportunities for them to use the English language. Specifically, these programs immerse and engage faculty members with plenty of writing activities, hence addressing their identified language training need. This is a 48-hour course designed to enhance faculty members' listening, speaking, reading, and writing skills. It helps learners improve their ability to communicate effectively and gain confidence in communicating with other people. It includes grammar brush-ups and vocabulary enrichment activities. It also covers writing effective sentences, paragraphs, and compositions/essays. Lastly, it includes writing business letters, emails, memos, reports, proposals, and effective presentation skills.
Academic and Professional Communication
This 48-hour course trains participants to: a) demonstrate desirable communicative competence in English; b) draft, compose and present a researched report on an aspect of their major; c) conduct correspondences relating to professional and/or academic issues; d) use appropriate vocabulary and expressions; and e) appreciate the role of ethics in communication.
Academic Writing (with Research)
This course is designed to help learners improve their reading and writing skills in academic context, enhance their understanding of the theory and conventions of academic writing and research, and produce scholarly written outputs following the universally accepted systems and standards. Effective Business and Report Writing This 48-hour course allows participants to develop awareness of the importance of effective communication in academics and business, apply the principles and conventions of business and technical report writing in professional contexts, and improve their general usage of English as well as the mechanics of business writing in business communication situations. Table 5 shows the language courses designed to help faculty members improve their English proficiency in general and writing skill in particular. These specialized in-house courses cover topics in technical, academic, and workplace settings. While they are designed to develop faculty members' writing skill in various contexts, they are also integrative of other language skills such listening, speaking, and reading. Conducted by batch/group throughout the school year, the courses can be delivered in different modes such as face-to-face, online, or blended, in partnership with renowned language training institutions or teacher training agencies in the country (i.e., British Council, Cambridge English, etc.) 
Discussion
In the Philippine higher education institutions, English is the main medium of communication, instruction, and assessment. As such, faculty members are expected to have high proficiency in English to effectively and efficiently carryout their duties and responsibilities for the institution and for the students. However, results of this study indicate that none of the subjects (HEI faculty members) are Proficient Users of the English language. Majority is placed under B1 and B2 in terms of overall performance in the English proficiency tests. The results confirm previous research findings claiming that most Filipino college/university graduates and working professionals have English proficiency at B1 or Intermediate Level (HACKSI, 2002; Hopkins International Partners in Morallo, 2018) . However, they seem to be the opposite of the findings of Education First (Business Mirror, 2016) in its worldwide study reporting that though there has been a slight decline in recent years Filipino learners and workers still have very high English proficiency. Variations in findings can be attributed to the different tools, time frame, and methodologies used in gathering data. HACKSI and Hopkins International Partners used TOEIC results. Education First, on the other hand, used its own EFSET test, while the current study utilized results from IELTS and TOEFL iBT tests, which are more academic in nature. Apparently, English proficiency results can change through time with the influence of some variables.
Based on the results of the study, the subjects (faculty members) are categorized as Independent Users of the English language. This means that they may encounter difficulties in performing linguistic tasks or functions that are required in their work involving 'understanding a wide range of demanding, longer texts, and recognizing implicit meaning, expressing themselves fluently and spontaneously without much obvious searching for expressions, using language flexibly and effectively for social, academic and professional purposes, and producing clear, well-structured, detailed text on complex subjects, showing controlled use of organizational patterns, connectors and cohesive devices' (Council of Europe, 2001, p. 25) . Further, they may also struggle in 'understanding with ease virtually everything heard or read, summarizing information from different spoken and written sources, reconstructing arguments and accounts in a coherent presentation, and expressing themselves spontaneously, very fluently and precisely, differentiating finer shades of meaning even in more complex situations' (Council of Europe, 2001, p. 25) .
In terms of writing, majority of the faculty members are at the level of A2 (Elementary) and B1 (Intermediate), relatively lower than the expected level for teachers working in the tertiary level. This implies that they can easily write simple notes and messages relevant to immediate needs or simple connected texts on familiar topics or personal interests. They can also write simple personal letters thanking someone or describing experiences or impressions. However, they may find difficulties in performing linguistic tasks relevant to their work such as writing informative, explanatory, or argumentative essays, reports, or letters highlighting personal significance of events and experiences. Moreover, they may also struggle expressing themselves in clear, well-structured, style-appropriate texts of complex subjects expressing opinions or perspectives at some length with salient issues highlighted. Lastly, they may also find it difficult to write clear, cohesive, and complex yet style-appropriate letters, reports, or articles (i.e., summaries and reviews of professional or literary works) which present logically structured arguments highlighting significant points (Council of Europe, 2001 ).
Given the possible difficulties, faculty members need development programs that can make them more proficient in English in general and better writers in particular. These could range from institutional policies down to departmental professional activities designed to enhance teachers' English proficiency. In this study, the proposed programs include institutional support for graduate studies, participation in workshops or conferences, faculty research and publication, and conference presentation, related to those types outlined by Hismanoglu (2010) . These commonly used programs may not have direct immediate impact on teachers' English proficiency but their effects are long-term and sustainable. Their continuous involvement and engagement can eventually make them more proficient and confident in using the English language. This study also proposed specific language courses to directly address the weakest language skill of teachers which is writing. It is important that the courses are designed based on the identified needs of participants (Giraldo, 2014) with some considerations on practicality, innovativeness, and sustainability in order to achieve the desired results (Hismanoglu, 2010) .
Conclusion
Findings of the study reveal that the overall English proficiency level of the faculty members is B1 (Independent ijel.ccsenet.org International Journal of English Linguistics Vol. 9, No. 2; User-Intermediate) and that writing is the weakest among the four (4) macro-linguistic skills. With majority of faculty members categorized as Independent Users (B1 and B2 Levels), results suggest that they may encounter some difficulties in performing complex and demanding linguistic tasks related to the nature of their work.
Results further suggest that with teachers not meeting the required or desirable proficiency threshold, they may not be effective models of good English for tertiary level students, hence developing college graduates who are non-proficient. It is therefore imperative that these faculty members undergo long-term and short-term faculty development programs particularly language enhancement programs (i.e., Effective Communication, Academic and Professional Communication, Academic Writing with Research, and Effective Business and Report Writing) in order to improve their proficiency levels. This will allow them to become better teachers capable of producing English proficient and globally competitive graduates.
While this study found that the proficiency levels of the faculty members by macro-linguistic skills and overall are relatively lower than the required or desired English language proficiency threshold for the teaching profession, it does not necessarily mean that they cannot generally and operationally communicate in English as they carry out their duties and responsibilities in teaching. It simply implies that there seems much to be done if the higher education institution in the context of this study aims to be at par with its national and international counterparts in other parts of the globe. Looking back to the alarming English proficiency problem at a national scale, Philippine higher education institutions have to develop faculty members in all aspects of their work in order to become effective actors and players for national and international development. 
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